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We were happy to publish the first issue of  The BRA journal for Classroom 
Teaching in April 2013. The first issue was widely disseminated to teacher/
educators and we received a positive response from them. Readers of  The 
BRA Journal for Classroom Teaching are most likely those who are continually 
looking for what they can use to improve their teaching. Our authors are 
those who have explored a variety of  experiences in some depth. The papers 
in this volume typically address specific experiences, like quality of  education, 
use of  multi-media in the classroom, text based training, e-learning, action 
research, cooperative learning, team teaching, and experiential learning styles. 
However, papers in The BRA Journal for Classroom Teaching do not generally 
explore the qualities and behavior of  an excellent teacher. 

The teachers constantly struggle to improve their teaching. Many of  them 
are introverts and feared their first teaching experiences as graduate teaching 
assistants or beginning teachers. Good teachers struggle with this question 
throughout their career. How do they excite the students about the subject 
matter? How do they reach a diverse group of  students? How do they convey 
their excitement and get them to want to learn? How do they maintain high 
expectations but show flexibility so they do not blame students for what they 
do not know coming into their class? What will they take to the next class in 
their program? What will they remember for a lifetime? And then there is a 
more controversial question – How do they pay attention to but not worry 
about student evaluations?    

Answers to these and other questions might be found by reading second 
issue of  The BRA Journal for Classroom Teaching. The issue introduces new 
techniques or conveys their successes. I would like to thanks once again the 
authors and contributors of  The BRA Journal for Classroom Teaching.

Kazi Rafiqul Alam
Chairman, Bangladesh Reading Association &
President, Dhaka Ahsania Mission

Chief  Editor’s Note



There is no denying the fact that the teaching is a noble profession and 
everyone in the society, including our nation’s great leaders is the product 
of  teaching. Teaching in the classroom is an exciting job for a teacher where 
a large number of  students gather for learning to change their attitude and 
behavior the teacher plays a vital role in this respect. The teacher is the leader 
who molds a child into what he will be in future. He/she is being taught how 
to read and how to write, how to deal with others and how to deal with 
himself. The knowledge of  the teacher is being shared or transferred to the 
child from science, technology, arts and values. And when the child is ready 
to pursue for a higher degree of  education and especialization, it is still the 
teacher who is guiding the child to attain his dreams and expectations. No 
other profession is greater than teaching. There are six articles in this issue 
mostly research based and are written by the actual class-room teachers from 
their experiences of  class-room activities.

The teaching process is usually implemented in the classroom. The classroom 
environment is an important factors to molds the child to learn for future 
orientation. If  a teacher can create an interacting and joyfull environment, 
the children can easily learn the lessons. If  the teacher can create such 
environment in the classroom, then he/she can discover the true essence of  a 
teacher, that can be shared to others to motivate to be a good teacher.

The BRA Journal for Classroom Teaching is looking for true essence of  teaching 
to share in mass readers that can motivate to others, gaining experience 
to improve teaching and to document of  good practices. That’s why we 
are looking for write-up on good practices and problems of  teaching in the 
classroom.

We express our thanks and gratitude to the contributors of  articles for 
this second issue of  the  journal. I hope this second issue of  the journal will 
equally be appreciated by the learned readers, as in the case of  first one. We 
welcome all kinds of  write-up relevant to classroom teaching, information on 
modern teaching techniques and many more. We hope the journal will be a 
forum for the teachers/educators in Bangladesh.  

Prof. M Eltasuddin
Former Chairman, National Curriculum and Textbook Board (NCTB)
Bangladesh

Editorial
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Education is one of  the basic human needs 
of  a national. It must be ensured for all. As 
an underdeveloped country, it is not easy 
to ascertain education for all. But we can 
try to reach at its optimum level.

At present, the rate of  admission in 
primary level in our country especially in 
urban areas is nearly satisfactory. About 
40 percent of  these students are being 
dropped out every year. Besides, the 
underprivileged families are not interested 
to send their children in schools. They want 
to add their family income by engaging their 
children to some domestic works. Even 
some children of  poverty-stricken families 

are being 
engaged 
in some 
risky jobs 
in mills and 
factories.

Some 
research 
organizations 
reported 
that still 10 
percent of  
our children 
do not go 
to school. 
They are 

mainly involved in risky child labor. It is 
reported that the neglecting attitude of  the 
employees creates a bad impression in the 

mind of  these deprived children and lead 
them towards an uncertain future.

The children of  rural areas are not getting 
the opportunity of  education due to lack of  
schools and quality teachers. The children 
of  off-shore island areas, hilly areas, tea 
gardens, etc. are deprived of  education 
due to lack of  proper attention of  the 
respective authorities. We can identify 
some factors which are responsible for 
those types of  drawbacks viz poverty, 
child labor, bad communication, inactive 
managing committees, shortage of  well 
trained teachers, parents’ unconsciousness, 
lack of  co-relation among managing 
committee, teachers and guardians and 
above all the unfavorable environment 
around the school campus.

Poverty of  our society is one of  the most 
vital factors for our parents to send their 
children to the school. Some following 
measures to improve this situation can be 
identified:

⦁ Every school should raise students’ aid 
funds for the poor students.

⦁ Midday meal program can be opened 
in schools to increase the attraction of  
the poor children.

⦁ Exercise books, pens, pencils, 
etc. should be supplied free. Even 
examination fees can be exempted by 
the school authorities.

Major Problems of  School & 
Some Measures
Tapan Kumar Ghosh *

* Senior Teacher, Kakoli High School, Dhaka
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⦁ To create agro-based industries in 
the poverty-stricken areas so that the 
poor guardians can involve in income 
generation projects and send their 
children to school.

Child labor is banned in our country 
but it is not totally implemented. Night 
schools can be set up to educate the poor 
children. Special care should taken to the 
street children. Technical education on 
some trade courses can be introduced 
for the illiterate adults who do not 
complete secondary and higher secondary 
level. More trained teachers should be 
employed in primary and secondary level 
of  education. The salary for the teachers 
must be attractive. Otherwise, meritorious 
teachers will not be available in this field 
of  education. More schools should set up 
in remote areas so that the children can 
go to schools easily. Engine boats can be 
supplied by the govt. to carry the students 
to the schools. Special allowance should be 
ensured for the teachers of  the remote and 
isolated areas. Mobile schools can be set 
up in the coastal areas. Education officers 
can be decentralized up to “Union Parisad” 
level in order to monitoring and motivating 
the population of  remote areas.

Ration of  teachers and students should 
be increased. Teaching techniques can 
be developed and cabn be introduced 
practically. The teachers should be relived 
from other activities except teaching.

Socio-cultural activities be introduced in 
every school. Teachers’ activities must be 
supervised by the school authorities.

A scheme can be taken to educate illiterate 
parents. The govt. can take initiatives to set 
up Adult Education centre.

Teachers-guardians should be developed 
around the school areas. The responsible 
people of  the local society should 
come forward to ensure this congenial 
environment. Moreover, educational 
curriculum should be modified. Some 
topics on religion can be added in the 
curriculum so that the students’ character 
can be moulded on the basis of  religious 
values. Co-curricular activities, extra 
curriculum activities, education on family 
planning and population problem, etc. 
should be added in primary and secondary 
levels. Teachers must be very careful to 
deliver their lectures and spread their 
ideas. They can use audiovisual system and 
computer based digital method in teaching. 
Sufficient teaching aids should applied to 
make the lessons interesting and enjoyable.

It is evident that teachers, parents, private 
and non-govt. organizations can jointly play 
a vital role to eradicate the illiteracy and 
reform our society at a great extent.



BRA Journal for
Classroom Teaching8

Introduction
Writing is one of  the most difficult skills 
for learners. The importance of  vocabulary 
in second language writing is widely 
important. One of  the problems they often 
encounter is lexical error, but there has 
been relatively little research into the lexical 
errors learners produce when writing in 
their second language. Bengali EFL Learners 
also experience this serious problem when 
they write English. This paper investigates 
the lexical errors found in the first year 
students of  different departments at Green 
University. The purposes of  the study were 
to indicate the frequency of  common lexical 
errors in students’ writing; to find out the 
possible causes of  university students’ 
error; and to propose classroom activities 
for remedial teaching to help EFL learners 
overcome the problems in their own errors 
and raise their lexical awareness in the 
appropriate use of  English words.

Review Of Related Literature
Didacticas (2005: 132) identifies ‘lexical 
errors” as the deviation from lexical norm 
as it appears in dictionaries and two main 
structural patterns: spelling errors and 
errors in word choice usually underlie 
the nature of  lexical error’. While the 
term ‘deviation’ is used to describe any 
word, sentence structure which does 

not conform to an appropriate use in a 
particular discourse community ( Richard 
et al 1992: 105), the term ‘norm’ is 
considered appropriate in speech or writing 
for particular situation or purpose within a 
group of  English speakers (ibid: 248).

The study of  lexical errors become 
important because it reveals learners’ 
language knowledge. The speakers of  
English faced with learner errors normally 
rate lexical errors as more disruptive 
and more serious than grammatical 
errors because they impede readers’ 
comprehension. In this research, the scope 
of  ‘lexical errors’ is limited only in incorrect 
word choices, and inappropriate collocation 
which fail to convey the correct meaning in 
students’ English writing.

An example is as follows:
There are many works (jobs) in the city.
The sentence is incorrect because the 
word ‘work’ in this context does not 
represent the employment opportunity 
as in word ‘job’. It shows that language 
learner has no understanding of  the 
difference of  these words.

Based on many scholars (e.g. Ellis 1985, 
Singleton, Ferris 2002, and Mongkolkasem 
2003), it seems appropriate to distinguish 
lexical errors which effect comprehensively 
into Grammar-based lexical errors and 
semantic-based lexical errors. 

Frequency of  Common Lexical 
Error in Writing: A case study 
of  EFL Learner at Tertiary Level
Serajum Munira *

* Senior Lecturer, Department of  English, Green University of  Bangladesh
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This study will only investigate and focus 
on the semantic-based lexical errors of  
Bengali learners in collocation, and word 
choice so as to find out common lexical 
errors in learners’ writing, and appropriate 
awareness raising activities.

To explain possible factors affecting word 
choice errors in language learners’ English 
written texts, Hedge (2000: 111) points 
out the limitation of  vocabulary knowledge 
and lack of  usual attention to vocabulary 
choice would lead readers to question what 
writers would like to say in their work. Jiang 
(2000: 61) also suggests that lexical errors 
can happen in English writing when EFL 
learners choose and utilize L2 words on the 
basis of  their L1 translation.

From the differences between Bangla 
and English, most of  the Bengali learners’ 
lexical errors in writing seem to indicate 
the result of  literal translation from Bangla 
into English and can arise in the situation 
that learners’ language has no distinction 
in meanings and using a particular word as 
compared with native speakers (Altenberg 
and Granger 2001: 173).

To help learners understand how words 
can be used, Wills (1996) suggests that 
language teachers should provide language 
awareness activities that draw learners’ 
attention to particular features of  word 
use and meaning in L2 context. Moreover 
any remedial classroom activities designed 
should require learners to choice the 

right word choices in expressing the 
intended information, help them to find 
the compatible collocation of  words, and 
involve learners’ understanding in the 
difference in the uses and meanings of  
words between English and Bangla.

Description of  the Study
⦁ This case study sought answers to the 

following research questions.

⦁ Which areas of  lexical errors is found 
most frequently in English writing 
of  first-year     students at Green 
University?

⦁ What factors generate Bangladeshi 1st 
year students’ lexical error in writing?

⦁ How classroom activities for remedial 
teaching can be developed to help 
language learners and become aware 
of  their own lexical errors and 
remedy them.

The Subjects
The total of  155 subjects participated in 
the study. They were from the 1st year 
student of  different departments  (Dept. 
of  English, Dept. of  Sociology, Dept. of  
Textile, Department of  EEE and Dept. 
of  BBA) who have Fundamental English 
Course in First year at Green University 
of  Bangladesh. The subjects’ age varies 
from 19 to 21 years. Prior to their study 
in Fundamental English, majority of  the 
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students have been studying English for 
12 years up to the completion of  their 
Intermediate.

As regard the variable sex it should be 
noted that male subject totaled 113, 
(72.9%) meanwhile the other (27.1%) 
female participant. It can be concluded that 
male subjects overweigh in number female 
participants. Table 1 is the summary of  
the distribution of  the participant into sex 
group.

Table 1. Distribution of subjects into sex 
groups

Male learners 113 (72.9%)

Female learners 42 (27.1%)

Total 155 (100%)

Materials 
Compositions
Two written composition were used 
for the study as elicitation procedure 
to obtain real language from subjects. 
Participants were allotted a total 30 
minutes to complete each composition 
task. The composition task consisted 
in a paragraph about the “Necessity 
of  learning English in the context of  
Bangladesh” and an essay about the 
“Memorable event of  your life.”

The students have also been distributed 
a picture containing different characters 
and situations. They were given some clue 
to develop a story from the picture. 60 
minutes were allotted to write a story from 
that picture.

Procedure
Students’ exercise sheets are essential and 
useful source for the study of  lexical error 
analysis because they can write freely while 
they practice in the classroom and write 
seriously in their exam script. Subject had 
to respond to the data elicitation tasks 
by following the steps collected in the 

instruction and completion the activities, 
writing a paragraph, essay or story.

Data Analysis
The data collected were subjected to an 
analysis involving classification of  lexical 
errors and explanation of  the possible 
causing errors in students’ English writing 
for classroom practice. It should be noted 
that the group types of  lexical errors 
came from the analysis itself  and one 
type of  error is regarded to be common 
if  the majority of  the students made that 
particular lexical error.

After data were collected as a primary 
step, paragraph and the story were read 
at least twice and scrutinized for lexical 
errors. Lexical errors were spotted within 
the larger context in which they were 
immersed. Repeated errors were not 
collected. Thus, any word containing a 
malinformation, not being English or not 
applying to native like use was considered 
unacceptable. Amount of  lexical errors was 
then implemented, so that percentages of  
lexical errors could be obtained.

Findings
The data analysis produces the following 
findings:

Table 2. The erroneous sentences found in 
the subjects’ writing

Types of 
lexical 
errors

Number of 
occurrences

Percentage

Word 
choice

55 80.88%

Collocation 04 5.88%

Other 
errors

09 13.23%

Total 68 100.00%

Note: The total number of  students = 155; 
the total number of  lexical errors collected 
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from the paragraph practice in classroom  
and story writing in midterm examination 
held on Summer Semester 2012 at Green 
University.

The finding shows that errors in word 
choices are the most common in their 
paragraph and story writing and indicate 
that students have difficulties in using 
appropriate lexical choices in their writing.

As shown in the table below, the result of  
this analysis reveals word choice errors 
found in five major types, namely incorrect 
choices of  verbs, nouns, adjective, adverbs, 
and prepositions.

Table 3. The erroneous sentences of word 
choices found in the English Foundation 
Course 

Word 
choice 
error type

Number of 
occurrences

Percentage 

Incorrect 
choice of   
Verb

28 50.95%

Incorrect 
choice of  
Noun

15 27.27%

Incorrect 
choice of  
Adjective

06 10.9%

Incorrect 
choice of   
Adverbs

04 7.27%

Incorrect 
choice of   
Preposition

02 3.63%

Note: The total number of  students = 155; 
the total number of  word choice errors = 55.

Although the number of  incorrect choice 
found in the areas of  noun, adjective, 
adverb, and preposition is less than errors 
in choice of  verb, it can affect readers’ 
understanding.

Implication and Suggestion of  
Language Teaching
Although the number of  incorrect choice 
found in the areas of  noun, adjective, adverb, 
and preposition is less than errors in choice 
of  verb, it can affect readers’ understanding.

The findings of  the study clearly indicate 
that most students have great difficulty 
in using appropriate word choices to 
convey the intended information resulting 
from literal translation, different concepts 
in lexical semantics, limited vocabulary 
knowledge, and careless vocabulary 
choices. Although most of  Bengali EFL 
learners seem to understand the denotative 
meaning of  common English verbs out of  
the context quiet well, they may not know 
how to use words and fit in a particular 
context. Therefore teachers should use 
class activities to encourage learners to do 
self  correction and have a choice to discuss 
differences of  word usage in both Bangla 
and English.

To help Bengali learners to have clear 
understanding of  word meaning and 
become aware of  different concepts in the 
use of  common English verbs, teachers 
may use jokes more humors in language 
activities to develop appropriate awareness. 
Moreover teachers may illustrate with clear-
cut examples why particular lexical errors 
can greatly affect communicative efficiency 
of  the target message students want to 
convey in their writing.

Recommendation for Further 
Study
Suggestions for further research are 
proposed to broaden replications of  this 
study. Consideration should be given to a 
large number of  the subjects, more varied 
writing samples, assigned writing tasks in the 
classroom, and a longer period of  study to 
ensure greater reliability for results to be 
obtained.
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f~wgKv
cÖv_wgK we`¨vjq †_‡KB GKwU wkïi Rxe‡b 
AvbyôvwbKfv‡e wk¶v jv‡fi ïf m~Pbv N‡U| wkï 
Zvi cÖ_g †PbvMwÛ †_‡K evB‡i †ewi‡q Av‡m 
cÖv_wgK we`¨vj‡qi gva¨‡gB| Avgv‡`i msweav‡b 
cÖv_wgK ¯Í‡i GKB avivi MYgyLx wk¶vi K_v ejv 
n‡jI ev¯Í‡e wÎgyLx wk¶ve¨e¯’v Pvjy Av‡Q| mvaviY 
cÖv_wgK wk¶vi cvkvcvwk Pj‡Q Bs‡iRx ‡Nulv wKÛvi 
Mv‡U©b wk¶ve¨e¯’v Ges Aviex ‡Nulv Be‡Z`vqx 
wk¶ve¨e¯’v| †mB m‡½ Av‡Q †emiKvix Av‡iv bvbv 
ai‡bi evwYwR¨K cÖv_wgK wk¶v (gyZx,1998)| 
cÖavbZ miKvix I †emiKvix GB `yBfv‡e cÖv_wgK 
we`¨vj‡qi aib n‡jI eZ©gv‡b †`‡k 11 iK‡gi 
cÖv_wgK we`¨vjq Av‡Q (†PŠayix,2003)| Avi GB 
11 ai‡bi cÖv_wgK we`¨vj‡qi g‡a¨ Be‡Z`vqx 

gv`ªvmv Av‡Q `yai‡bi| 
†hgb ¯^Zš¿ Be‡Z`vqx 
gv`ªvmv I D”P gv`ªvmv 
msjMœ Be‡Z`vqx 
gv`ªvmv| we`¨vj‡qi 
Aviwe cÖwZkã gv`ªvmv hv 
gymwjg wk¶v cÖwôvb‡K 
†evSvq| HwZnvwmK 
fv‡e gv`ªvmvi cÖv_wgK 
D‡Ïk¨ wQj Bmjv‡gi 
g~j welqvw`i cvkvcvwk 
weÁvb I wPwKrmv, 
mvwnZ¨ I wkí BZ¨vw` 

ag©wbi‡c¶ welqvw` m¤ú‡K© wk¶v †`Iqv| Î‡qv`k 
kZ‡K Bmjvwg we‡k¦i cZ‡bi ci †_‡K bZzb 
Ávb I M‡elYvi A‡š^l‡Yi D‡`¨vM cwiZ¨³ nq 
Ges gv`ªvmv¸‡jv µgvš^‡q †Kej ag©xq cÖwZôv‡b 
cwiYZ nq| Dcgnv‡`‡k Jcwb‡ewkK kvmbvg‡j 

hLb g~javivi wk¶v Bs‡iRx fvlv‡K gva¨g wn‡m‡e 
MÖnY K‡i ag©wbi‡c¶ n‡q I‡V ZLb gv`ªvmv wk¶v 
Aviwe, dviwm, D`y©‡K gva¨g K‡i Bmjvwg we`¨vi 
g‡a¨ MwÛe× n‡q c‡o (†PŠayix,2008)| GB 
gv`ªvmv wk¶v evsjv‡`‡ki RvZxq wk¶ve¨e¯’vi 
Ab¨Zg wk¶v aviv| GwU g~jZ cÖ_g †kªYx 
†_‡K mœvZ‡KvËi ‡kªYx ch©šÍ we¯Z…Z| cÖv_wgK 
†_‡K mœvZ‡KvËi ch©š— Avwjqv gv`ªvmv wk¶v 16 
eQ‡ii †gqv` 5 ¯—‡i wef³| ¯—i¸‡jv n‡”Q: 
Be‡Z`vqx (cÖv_wgK), `vwLj (gva¨wgK), Avwjg 
(D”P gva¨wgK), dwRj (mœvZK), Ges Kvwgj 
(mœvZ‡KvËi)| †`‡k gv`ªvmv wk¶v cÖwZôv‡bi 
msL¨v †e‡oB Pj‡Q| G‡`‡k `yB ai‡bi gv`ªvmv 
Av‡Q, miKvix I †emiKvix gv`ªvmv, (Bmjvg, 
2010)| Gikv` miKv‡ii Avg‡j ¯‹zj I gv`ªvmv 
wk¶vi mvgÄm¨ weav‡bi Rb¨ 1983 m‡b gv`ªvmvi 
Be‡Z`vqx ¯Íi‡K mvaviY wk¶vavivi cÖv_wgK ¯Í‡ii 
mggv‡bi Kiv nq (Lv‡jKz¾vgvb,2004)| eZ©gv‡b 
†`‡k 15,977 wU Be‡Z`vqx gv`ªvmv i‡q‡Q hv †gvU 
11 ai‡bi cÖv_wgK we`¨vj‡qi kZKiv 17.15 fvM 
Ges QvÎ-QvÎxi msL¨v 8,56,340 Rb hv †gvU 
11 ai‡bi cÖv_wgK we`¨vj‡qi kZKiv 4.85 fvM 
(cÖv_wgK I MYwk¶v gš¿Yvjq, 2012)| 

M‡elYvi Zvrch©
wk¶v nj gvbe m¤ú` ˆZwii cÖavb nvwZqvi| 
wcÖmjx gšÍe¨ K‡i‡Qb, †Kvb †`‡ki kZKiv 50 
Rb gvbyl cÖv_wgK wk¶vi AwaKvix bv nIqv ch©šÍ 
A_©‰bwZK Dbœq‡bi cÖ_g avcwU m„wó nq bv| 
(gv‡jK I Ab¨vb¨,2012)| 1981 m‡b wdwjcvB‡b 
GK mgx¶vq †`Lv †M‡Q, †h me DcvR©bKvix 
cÖv_wgK wk¶v mgvß K‡iwb Zv‡`i Zzjbvq hviv 
cÖv_wgK wk¶v mgvß K‡i‡Q Zviv 1.2 ¸Y, hviv 

Be‡Z`vqx gv`ªvmvi †kªYxK‡¶ Abym„Z 
wk¶YÑwkLb Kvh©µg t GKwU ch©v‡jvPbv
gynv¤§v` ZvInx`yj nK *

* wk¶v_©x wk¶v M‡elYv Bbw÷wUDU, XvKv wek¦we`¨vjq
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K‡jR I wek¦we`¨vjq wk¶v mgvß K‡i‡Q Zviv 3.9 
¸Y DcvR©b K‡i| wek¦e¨vs‡Ki GK mgx¶vq †`Lv 
†M‡Q †h, `w¶Y †Kvwiqvi cÖwZ GK eQ‡ii evowZ 
cÖv_wgK wk¶vi Rb¨ e¨w³MZ DcvR©b kZKiv 
6 fvM e„w× cvq| gv‡jwkqvq G †¶‡Î cyi“l‡`i 
Avq kZKiv 16 fvM Ges gwnjv‡`i DcvR©b 
kZKiv 18 fvM ev‡o| _vBj¨‡Û GB cwimsL¨vb 
`vuovq GK eQ‡ii evowZ cÖv_wgK ch©v‡qi wk¶vi 
Rb¨ e¨w³MZ DcvR©b cyi“‡li †¶‡Î kZKiv 17 
fvM Ges gwnjv‡`i †¶‡Î kZKiv 13 fvM ev‡o 
(†kL,2003)| i“k AwfÁZv †_‡K cwi®‹vi †`Lv 
hvq, †h †Kvb ¯’v‡bB †nvK ˆeÁvwbK, KvwiMwi Ges 
Ab¨vb¨ me ai‡bi wk¶v we¯Zv‡ii d‡j e¯‘MZ 
g~ja‡bi Drcv`bkxZv †e‡o hvq| ïay †eÂ ev 
†j`h‡š¿ AwfÁZv msMÖ‡ni †P‡q mgvb mg‡qi 
cÖv_wgK ai‡bi wk¶v wkí kªwg‡Ki A‡bK †ewk 
DcKv‡i Av‡m| 

`„óvšZ ¯^iƒc ejv hvq, GK eQ‡ii A¶iÁvb 
wk¶vi d‡j kªwg‡Ki Drcv`b ¶gZv ev‡o MocoZv 
kZKiv 30 fvM| A_P KviLvbvi GK eQ‡ii 
AwfÁZvi d‡j Awkw¶Z kªwg‡Ki Drcv`b ¶gZv 
ev‡o kZKiv gvÎ 12 †_‡K 16 fvM (nK, 1968)| 
GB Kvi‡bB c„w_exi cÖwZwU †`‡kB cÖv_wgK 
¯Z‡ii wk¶v‡K AZ¨š— ¸i“Z¡ †`Iqv n‡q _v‡K 
Ges Zv AvBbMZfv‡e A‰eZwbK I eva¨Zvg~jK 
(gvbevwaKv‡ii me©Rbxb †NvlYvcÎ: aviv-26)|  
wKš‘ Avgv‡`i †`‡ki cÖv_wgK wk¶vi Ae¯’v ‡Zgb 
m‡šÍvlRbK bq| Avi Be‡Z`vqx gv`ªvmvi Ae¯’v‡Zv 
AZ¨šÍ †kvPYxq| GWy‡Kkb Iqv‡Pi 2003-04 Gi 
cÖwZ‡e`‡bi Z_¨ g‡Z, 40 kZvs‡kiI †ewk msL¨K 
wkï cÖv_wgK wk¶vPµ †kl bv K‡iB cÖv_wgK 
wk¶vi eq:µg AwZµg K‡i (Avn‡g` I bv_, 
2005)| AbvKl©Yxq ¯‹zj cwi‡ek, wk¶‡Ki iƒp 
e¨envi, Î“wUc~Y© wk¶v`vb c×wZ, cÖ‡qvRbxq wk¶v 
DcKi‡Yi Afve Ges Rxe‡bi mv‡_ m¤úK©nxb 
cvV¨µg wk¶v_©x‡`i we`¨vjq cwiZ¨v‡Mi KviY| 

GQvov GjvKvq we`¨vj‡qi Afve, we`¨vj‡q 
Ae¯’vb I hvZvqv‡Zi Amyweav, †kªYx‡Z emvi 
Amyweav, we`¨vj‡qi Ab¨vb¨ my‡hvM-myweavMZ 
Amyweav †Q‡j‡g‡q‡`i Ges we‡kl K‡i †g‡q‡`i 
cÖv_wgK we`¨vj‡q fwZ© I wU‡K _vKv‡K cÖfvweZ 
K‡i| GQvov cÖv_wgK we`¨vj‡q gwnjv wk¶‡Ki 
Abycw¯’wZ †g‡q‡`i ¯‹z‡j bv Avmv‡K h‡_ó cÖfvweZ 
K‡i (†eMg I AvLZvi,2000)| gv`ªvmv¸‡jv‡Z 
gwnjv wk¶K‡`i nvi kZKiv 1R‡biI Kg| G 
me gv`ªvmvq cvVvMvi, wewfbœ& Abyôvb, RvZxq w`em 
cvjb, cÖfvZx mgv‡ek mn c~Y©v½ wk¶v Rxe‡bi 
†Kvb my‡hvM †bB| AvaywbK wk¶v I RxebvPi‡Yi 
cÖwZ wbwe©Pv‡i wei“cZv GLv‡b cÖkªq cvq| weÁv‡bi 
cÖwZ m‡›`n I Agb‡hvM Ges RvZxq †PZbvi cÖwZ 
D‡c¶v GKBfv‡e Abym„Z n‡q Pj‡Q (‡gv‡gb, 
1998)| mvaviY ¯Z‡ii mKj eBmg~n hZ my›`i 
Ges hZœ K‡i ˆZwi, gv`ªvmvi cvvV¨cy¯ZKmg~n Gi 
av‡i Kv‡Q †bB| †hb Ah‡Zœ I Ae‡njvq ˆZwi Kiv 
wKQz fv‡jvevmvnxb cÖvYnxb ï®‹ eB| gv`ªvmv ¯Z‡ii 
wm‡jevm A‡bK †ekx I KwVb (BKevj, 2006)| 

gv`ªvmv wk¶vi wk¶v e¨e¯’v wk¶v_x©‡`i cÖavbZ 
gyL¯Z Kivi Dci †Rvi w`‡q _v‡K| G‡Z Zviv 
cÖK…Zfv‡e wKQz wkL‡Z cv‡e bv| d‡j mKj wel‡q 
Zv‡`i AwR©Z Ávb mvaviY wk¶v_x©‰`i Zzjbvq Kg 
nq (†gv¯Zdv,2008)| ZvB Aa¨qbiZ wk¶v_©x‡`i 
RxebhvÎvi Dc‡hvMx wk¶vq wkw¶Z K‡i M‡o 
Zzj‡Z cvV¨µg, cvV¨mw~P I wk¶v e¨e¯’vcbvi 
we‡kl cwieZ©b mvab Ki‡Z n‡e (†PŠayix,2011)| 
G Rb¨ Be‡Z`vqx gv`ªvmvi wewfbœ w`K wb‡q M‡elYv 
Kiv `iKvi| wKš‘ Be‡Z`vqx gv`ªvmvi  cwi‡ek, 
wk¶Y-wkLb Kvh©µg, cvV¨µg, g~j¨vqb e¨e¯’v 
cÖf„wZ †Kgb Zv wb‡q †Kvb M‡elYv nq wb| ZvB 
D³ wel‡q M‡elYv Kivi h‡_ó Zvrch© i‡q‡Q|
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M‡elYvi D‡Ïk¨
GB M‡elYvi D‡Ïk¨ nj Be‡Z`vqx gv`ªvmviÑ
1. †kªYxK‡¶i cwi‡ek I wk¶Y-wkLb cÖwµqv 

ch©v‡jvPbv Kiv

2. AvaywbK wk¶v DcKi‡Yi e¨envi Av‡Q wKbv 
Ges Zv wkï‡Kw›`ªK wKbv Zv Rvbv

3. wk¶¶-wk¶v_©x‡`i ga¨Kvi m¤úK© Ges ‡kªYxK‡¶ 
kvixwiK kvw¯Í †`Iqv nq wKbv Zv †`Lv

M‡elYv c×wZ
D³ M‡elYvwU GKwU eY©bvg~jK (¸YMZ) M‡elYv| 
GB M‡elYvi mgMÖK nj mviv evsjv‡`‡ki mKj 
Be‡Z`vqx gv`ªvmv| wKš‘ M‡el‡Ki myweav Abyhvqx 
GLv‡b ‰`ePwqZ bgybvq‡bi gva¨‡g XvKv kni 
†_‡K 5wU, †bvqvLvjx †Rjvi nvwZqv _vbv †_‡K 
5wU †gvU 10wU gv`ªvmv‡K Ges D³ gv`ªvmv¸‡jv 
†_‡K myweavg~jK bgybvq‡bi gva¨‡g 2Rb K‡i 
†gvU 20 Rb wk¶K‡K Mfxi mv¶vrKv‡ii Rb¨ 
wbe©vPb Kiv n‡q‡Q| Z_¨ msMÖ‡ni c×wZ Ges 
DcKiY wn‡m‡e GLv‡b wk¶K‡`i mv¶vrKv‡ii 
Rb¨ GKwU cÖkœ‡ËvwiKv Ges †kªYx Kvh©µg 
ch©‡e¶‡Yi Rb¨ GKwU †PKwj÷ e¨eüZ n‡q‡Q| 
cÖvß Z_¨ Ges DcvË¸‡jv‡K GLv‡b eY©bvg~jKfv‡e 
Dc¯’vcb Kiv n‡q‡Q|

DcvË Dc¯’vcb I we‡kø lY
D³ M‡elYvi Mfxi mv¶vrKvi Ges †kªYxKvh©µg 
ch©‡e¶‡Yi †PKwj÷ †_‡K cÖvß Z_¨ GLv‡b 
Dc¯’vcb Ges we‡kø lY Kiv njÑ

AwaKvsk gv`ªvmvi †kªYxK‡¶i 
AvKvi eo| wk¶v_©x‡`i 
AvmbI ch©vß wQj| Z‡e 
kn‡ii Zzjbvq MÖv‡gi 
gv`ªvmvi Avmb¸‡jv †ekx 
fvj bq| †kªYxK¶¸‡jvi 
cwi‡ek Avb›``vqK I 
wkï‡Kw›`ªK bq| MÖv‡gi 
wKQy gv`ªvmvq †`Lv †Mj †h 
Zv‡`i †kªYxK¶¸‡jv Avjv`v 
Avjv`v bq| wbe©vwPZ 20 Rb 
wk¶‡Ki g‡a¨ 75% Kvwgj/
gv÷vm© cvm, 15% we.G/
dvwRj cvm, Ges 10% 
wk¶K Avwjg/GBPGmwm 

cvm| 10% wk¶‡Ki Gg.GW wWwMÖ, 40% wk¶‡Ki 
we.GW wWwMÖ i‡q‡Q| evKx‡`i wk¶vq †Kvb wWwMÖ 
wKsev cÖwk¶Y †bB| mgm¨v wn‡m‡e Zviv wk¶K 
cÖwk¶Y †K‡›`ªi ¯^íZvi K_v e‡j‡Qb| wbe©vwPZ 
10wU gv`ªvmvi †KvbwU‡ZB gwnjv wk¶K †bB|

AwaKvsk wk¶KB mgqgZ K¬v‡k Avmvi e¨vcv‡i 
gZvgZ w`‡q‡Qb Z‡e Zviv †kªYx‡Z mivmwi cvV 
Dc¯’vcb K‡ib| †Kvb wk¶KB cv‡Vi wkLbdj 
m¤ú‡K© wbwðZ bb Ges cvV cwiKíbv ˆZwi 
K‡ib bv| A‡a©K wk¶KB AvR‡K wK cov‡eb 
Zv wk¶v_©x‡`i KvQ †_‡K †R‡b †bb| 70% 
wk¶KB e‡m e‡m K¬vk wb‡q‡Qb| Z‡e KÉ¯^i kªeY 
Dc‡hvMx wQj| MÖv‡gi gv`ªvmvi wk¶Kiv AvÂwjK 
fvlv e¨envi K‡ib| cvV`v‡bi †¶‡Î Zviv e³…Zv 
c×wZB †ewk e¨envi K‡ib| wk¶Kiv `vex K‡i‡Qb 
Zviv cÖkœ-DËi, Av‡jvPbv cÖf„wZ c×wZ e¨envi 
K‡ib| mKj wk¶v_©x‡`i cÖwZ wk¶Kiv mgfv‡e 
g‡bv‡hvMx wQ‡jb bv| mKj wk¶KB cvV gyL¯’ Kivi 
DciB †Rvi w`‡q‡Qb| weg~Z© Ges KwVb welq¸‡jv 
Zviv eywS‡q w`‡Z †Póv K‡i‡Qb| wk¶v_©x‡`i 
†Kvb `jxq KvR, mgm¨v mgvavb wKsev m„Rbkxj 
KvR Ki‡Z †`Iqv nq bv Ges K¬v‡k cÖkœ Ki‡ZI 
DrmvwnZ Kiv nq bv|

gv`ªvmv¸‡jv‡Z wk¶v DcKiY wn‡m‡e ïaygvÎ 
eø¨vK‡evW©B e¨eüZ nq| AvaywbK wk¶v DcKiY, 
Kw¤úDUvi, B›Uvi‡bU Z_v †Kvb Z_¨ cÖhyw³i 
e¨envi †bB| MÖv‡gi gv`ªvmvi eø ̈vK‡evW© ¸‡jv‡Z 
†jLv A¯úó| MwYZ K¬vk Qvov Ab¨ †Kvb K¬v‡k 
†evW© e¨eüZ nq bv| 



BRA Journal for
Classroom Teaching 15

‡Kvb wk¶KB cv‡Vi cybiv‡jvPbv ev mvims‡¶c 
K‡ib bv| AsK Kiv, nv‡Zi †jLv Ges cov gyL¯’ 
Kiv Qvov Ab¨ †Kvb ai‡bi evoxi KvR †`Iqv nq 
bv| Z‡e AwaKvsk wk¶KB evoxi KvR †`Lvi †Póv 
K‡ib Ges bv Avb‡j kvixwiK ev †gŠwLK kvw¯Í 
w`‡q _v‡Kb| 25% wk¶K †eZ wb‡q K¬v‡m Av‡mb 
Ges cov bv cviv wKsev Ab¨vb¨ k„•Ljv f½ RwbZ 
Kvi‡Y kvw¯Í w`‡q‡Qb| cvVPjvKvjxb mg‡q Lye Kg 
wk¶KB †gŠwLK cÖkœ K‡i‡Qb ev cÖ‡kœi DËi wjL‡Z 
†`b Ges cvV eyS‡Z †c‡i‡Q wKbv Zv Rvb‡Z Pvb| 
Z‡e cÖkœ Kiv n‡j Zv ïaygvÎ fv‡jv wk¶v_©x‡`i‡KB 
Kiv n‡q‡Q Z‡e wdWe¨vK †`Iqv nq wb| †Kvb 
wk¶KB cvV`v‡bi mgq cvV¨ welq‡K Rxe‡bi ev¯Íe 
AwfÁZvi mv‡_ m¤ú„³ K‡i †`Lvb wb| wk¶K 
Ges wk¶v_©x‡`i ga¨Kvi m¤úK© eÜzZ¡c~Y© bq Ges 
wk¶Kiv Gi wec‡¶ gZ w`‡q‡Qb| Z‡e Zv‡`i 
g‡Z GB m¤úK© kª×v Ges mn‡hvwMZvc~Y©|

M‡elYvi djvdj
wk¶K‡`i mv¶vrKvi Ges †kªYxKvh©µ‡gi 
ch©‡e¶‡Yi †PKwj÷ †_‡K †h mKj djvdj cvIqv 
†Mj Zv njÑ

1. Be‡Z`vqx gv`ªvmvi AeKvVv‡gvMZ Ae¯’v 
fv‡jv bq|

2. wk¶K‡`i wk¶vweÁv‡bi Ges cÖwk¶‡Yi e¨e¯’v 
¯^í, d‡j AvaywbK wk¶vweÁv‡bi wewfbœ welq 
m¤ú‡K© Zviv ÁvZ bq|

3. wk¶KMY e„³Zv c×wZ‡ZB cvV`vb K‡ib|

4. wk¶Y-wkL‡b AvaywbK, ev¯Íe Ges cÖhyw³MZ 
wk¶v DcKi‡Yi e¨e¯’v Ges e¨envi †bB|

5. wk¶KMY cvV cwiKíbv e¨envi K‡ib bv|

6. wk¶K-wk¶v_©x‡`i ga¨Kvi m¤úK© kª×v Ges 
mn‡hvwMZvc~Y© Z‡e eÜzZ¡c~Y© bq|

7. wk¶v_©x‡`i kvixwiK kvw¯Í cÖ`vb Kiv nq|

8. ‡kªYxK‡¶i g~j¨vqb e¨e¯’v mbvZb Ges 
wdWe¨v‡Ki e¨e¯’v †bB|

9. wk¶v_x©‡`i m„RbkxjZvi weKvkg~jK †Kvb KvR 
†`Iqv nq bv|

10. wk¶Kiv cv‡Vi welq ev¯Íe Rxeb AwfÁZvi 
mv‡_ wgwj‡q †`Lvb bv|

mycvwik I gšÍe¨
‡h‡nZz Be‡Z`vqx gv`ªvmvi wk¶v e¨e¯’v †`‡ki 
GKwU Ab¨Zg wk¶ve¨e¯’v| ZvB GB wk¶v e¨e¯’v‡K 
Dbœqb bv Ki‡Z cvi‡j †`‡ki GKUv wekvj 
As‡ki wk¶v_©xiv wcwQ‡q co‡e| myZivs Be‡Z`vqx 
gv`ªvmv‡K miKvwiKiY Kiv Ges A_©vq‡bi e¨e¯’v 
Kiv `iKvi| gv`ªvmvi ‡fŠZ AeKvVv‡gv †K AvaywbK 
Ges wkï‡Kw›`ªK Kiv `iKvi| wk¶K‡`i cÖwk¶‡Yi 
Rb¨ gvÎ GKwU cÖwk¶Y †K›`ª Av‡Q| hv wekvj 
msL¨K wk¶‡Ki Rb¨ LyeB AcÖZzj| ZvB wk¶K 
cÖwk¶Y †K‡›`ªi msL¨v evov‡bv †h‡Z cv‡i wKsev 
miKvix wc.wU. AvB ¸‡jv‡Z Zv‡`i‡K cÖwk¶‡Yi 
my‡hvM K‡i ‡`Iqv †h‡Z cv‡i| G‡Z K‡i Zviv 
wk¶vweÁv‡bi AvaywbK ZË¡ Ges Z‡_¨i mv‡_ 
cwiwPZ n‡e, Zv‡`i †ckvMZ cÖwk¶Y n‡e, wk¶Y-
wkL‡b Zviv AvaywbK c×wZ, wk¶v DcKiY Ges 
Z_¨ cÖhyw³i e¨envi Ki‡eb|

 wk¶K Ges wk¶v_©x‡`i ga¨Kvi m¤úK© eÜzZ¡c~Y© 
Kiv, kvixwiK kvw¯Í eÜ Kiv Ges †kªYxK‡¶ g~j¨vqb 
Ges wdWe¨v‡Ki e¨e¯’v Pvjy Kiv `iKvi| GmKj 
†¶‡Î miKvwi D‡`¨vM, wbqš¿Y, ¯^xK…wZ Ges A_©vqb 
fv‡jv f~wgKv ivL‡Z cvi‡e| evsjv‡`k GKwU 
gymwjg cÖavb †`k| GLvbKvi gvby‡liv mvaviY 
wk¶vi cvkvcvwk ag©xq wk¶viI mgvb ¸i“Z¡ †`q| 
wKš‘ GB Be‡Z`vqx gv`ªvmvi wk¶ve¨e¯’v mvaviYZ 
cÖv_wgK wk¶vi mggv‡bi n‡jI mew`K †_‡K 
wcwQ‡q i‡q‡Q Ges wewfbœ †¶‡Î Zviv ˆel‡g¨iI 
wkKvi n‡q _v‡K| myZivs hw` GB Be‡Z`vqx 
gv`ªvmvi wk¶Y-wkLb Kvh©µg‡K hy‡Mvc‡hvMx 
ms¯‹vi mvab Kiv nq Zvn‡j GKw`‡K †hgb 
GB wk¶vi aviv Av‡iv AvaywbK n‡e, †Zgwbfv‡e 
eZ©gv‡b cÖPwjZ wk¶vavivmg~‡ni gv‡S weev`gvb 
AmgZvI  n«vm cv‡e| GB M‡elYvi Øviv Be‡Z`vqx 
gv`ªvmvi wk¶Y-wkLb Kvh©µ‡gi GKwU wPÎ mvg‡b 
Avbvi †Póv Kiv n‡q‡Q| hv GB wk¶v aviv‡K wb‡q 
AviI M‡elYv Ges Dbœqb mva‡b DË‡ivËi f~wgKv 
ivL‡Z m¶g n‡e|
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Introduction
Play is the key to physical, mental 
and social wellbeing, but has been 
‘overlooked’ in many areas(Gleave,2009). 
There are much confusion about play 
activity among parents and teachers 
as well. Usually play activity is treated 
just as a leisure activity. Parents often 
think that children misuses their time 
on play activities. At the same time they 
think that quality play activity requires 
costly equipment’s. To keep pace with 

going trend of  
scoring good grade 
Children’s free 
time has become 
associated with 
learning, rather 
than enjoyment. In 
spite of  that when 
students get the 
opportunity to play 
they spend their 
time on limited 
physical and virtual 
play activities. Often 
those activities 

remain unable to address children’s 
need for holistic development. School 
is contributing less to make students 
familiar with diversified play activities. 
Most of  the play activities students use 

to perform and practice, are familiar with 
those from their locality. It’s high time for 
the contribution of  school and teachers 
to make students familiar with various 
interesting play activities which have some 
educational outcome also. Integration of  
play activity in classroom setup certainly 
increases quality of  learning. Student will 
enjoy every beat of  learning. They will 
subconsciously learning lessons through 
play activities. As Children love to play 
they will also have the opportunity to play 
games more and more and make intended 
skill perfectly. Many play activities can 
also be performed in classroom setup to 
ensure activeness of  students in learning 
activities. 

Significance of  Inclusion of  
play activity in Classroom 
learning
Significance of  play activities in child 
development is already proven through 
various modern researches. Play activity 
is recognized as an important strategy 
for pre-primary education in Bangladesh. 
We can include it in formal classroom 
learning activity also.  Classroom play 
activity transforms a student as an active 
and advanced learner. Inclusion of  play 

Inclusion of  Play Activity 
in Classroom Learning: 
Foundation for Joyful Learning
Naimul Haq *

* Institute of  Education and Research
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in classroom setup creates a friendly 
relationship between teacher and 
students. Outcome based indoor games 
may be replaced by quality classroom play 
activities which children use to play with 
family & friends.  

Examples of  inclution of  play 
activity in classroom learning
I observed both as student and facilitator 
regarding how play activities may transform 
into learning attitude. Here I am sharing a 
few examples from my experiences.

Interactive  quiz  transformed me as an 
active learner
 I was a below achiever students in 
elementary level. In those days I never 
thought that I will be able to compete 
with top 10 achievers. One day our 
social science teacher arranged a quiz 
competition as a tool of  informative 
assessment. In that quiz I became a team 
leader showing my personal skills in 
individual round. Finally my team stood 
2nd in the competition. That activity 
transformed me as an active learner as 
well as knocked me about my leadership 
skill. And for that transformation I am here 
today. Another amazing thing I can recall is 
most of  our students comprehended that 
lesson more than that of  our ability.

Game for guessing name at first 
appearance
When I got my chance to facilitate as a 
teacher in Foriduddin Siddiky high school 
in Intern period of  B.ED (Hons.) I made 
my mind to arrange a few play activities for 
students there in classroom setup.

I wanted to be introduced with students 
in a different way. So I designed an 
introduction game. After entering class I 
said that I am their new teacher but I will 
not tell my name . I told them that they 
have to find my name through playing a 
game. They got interested. I showed flag 
of  Indonesia, Malaysia, Argentina & Nigeria 
one after one. Those who could easily 
name the countries I requested them to 
come and write the name down in black 
board. After doing all those I said “You 
can construct my name picking up the first 
letters of  country’s name.

Now you have to tell the name of  your 
teacher.” After some time the students got 
divided into two groups. One group said 
“Main” and another said “Naim”. Then I 
realized the gap existed in my instructions. 
If  I would have said “You can construct my 
name using the first letters of  countries and 
also keeping “N” first”. Then I could surely 
avoid the chaos. Overall it was a good 
learning experience for me & a nice way to 
be introduced with my students as well.  
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Ice-breaking activity
I used to take classes in 3rd and 4th period. 
In that time lack of  energy was pretty 
noticable among the students .To make 
them active at lessons I used to arrange 
some Ice- breakers in that time. Few of  
them mentioned below

⦁ Can it Fly

I gave instructions mentioning what I say if  
it can fly they have to imitate that they are 
flying. If  I say elephant flies then they need 
to remain idle because elephant can’t fly. 
But if  I say crow flies then students need to 
imitate the flying action. Students enjoyed 
that a lot but they were facing problem 
to fly due to the lack of  personal space. I 
learnt a new thing that day and that was 
we need to think about the spaces they 
have before implementing any ice-breaking 
activity on them.

⦁ Brushing your teeth

Finding out an appropriate ice breaking 
activity may not be possible or can be 
tough. Some times we need to create 
number of  different ice-breaking activities. 
I heard that a huge number of  children are 
not using proper tooth brushing technique. 
My students requested me to arrange a 
game in classroom. While keeping their 
request suddenly an idea of  ice-breaking 
activity came into my mind and that 
was just imitating proper tooth brushing 
technique.

⦁ What time is it in your body clock?

Teaching a lesson called daily routine I 
arranged a game called “What time is it in 
your body  clock”. In this game students 
needed to use their two hands pointing 
as hours and minutes to imitate the actual 
time. Minutes pointing hand will remain 
open and hours pointing hand need to    
be closed.

Those activities brought student’s attention 
in lessons as well as helped to develop 
gross motor development.

In my word a school consists of  two 
playground. Those are general play ground 
& mind play ground (classroom). To make 
my classroom closer to mind play ground I 
tried some activities. 

A few of  those are given below,

Word related reproductive game 
In English class I wrote the word 
“Constantinople” in the black board and 
asked the students to make meaningful 
three or more words from the existing 
letters. Their feedback was above 
expectations. Every one contributed at 
least one word but in summation the total 
number was a big one.

Here students learnt many words in a 
collaborative manner. It is a reproductive 
game. Changing words and different 
scenarios we can use it any time for any 
level of  students. 

Finding the word in dictionary
As the school added a dictionary in 
booklist, I used it to plan a game. That is to 
find a word from the dictionary. Now they 
are used to play with it alone or in pairs.  
Playing this game they are enriching their 
vocabulary as well as developing a habit of  
using dictionary.

Bingo game
Bingo is a common game. I used  it to 
assess the spelling skill of  individual 
students. I gave instructions to draw a table 
shown in black board in their workbook. 
Then I dictated 10 words. After they 
finished their writing I started to tell the 
correct spellings and gave instructions 
to say bingo when anybody corrected at 
least six words. Students loved it a lot. But 
we have to keep it in our mind that if  the 
students scream out loud it may bother the 
next-door class.
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Teacher’s plan to inclusion 
of  play activity in classroom 
learning
A teacher is a role model to students. 
His/Her each and every action keeps a 
signature in student’s learning process. 
Teacher can make learning joyful arranging 
various play activities in classroom setup. 
For arranging play activities teachers need 
to be careful about some facts, according 
to above cases we can draw out some 
actions for teachers.

Those are:
⦁ Teachers need to be aware of  

student’s educational needs prior 
arranging any activity in classroom 
setup.

⦁ Teachers need to use and count the 
facilities those are available. 

⦁ Teachers need to simulate at least 
twice before performing the activity in 
classroom to find pros n cons.

Conclusions
A child grows up playing in his/
her surroundings. To ensure holistic 
development of  child we need to ensure 
their opportunity to play. School will guide 
students to get familiar with verities of  play 
activities. We need to be careful in terms 
of  planning the learning activities. Teachers 
need to transform classroom as a mental 
playground. I wish students would play with 
letters & sounds for language development, 
numbers to ensure numeric and logical 
development, colors & other mediums 
for aesthetic development, tell stories and 
act in dramas to add a boost in emotional 
development. If  we can properly plan and 
implement inclusion of  play activities in 
classroom setup students will get interested 
in lessons on their own. Once a student 
get learnt to enjoy learning, they will act 
in classroom as active learner. Performing 
those activities in family and society they 
can be able to be self  oriented learners.
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Learning a foreign language requires setting 
the different contexts for using the learned 
language as a mean in communication. In 
this regard, the interactions in the language 
class play an important role and teachers 
in a language class, thus, exploit a number 
of  opportunities to give chance to their 
participants for communication. Hence, 
writing drama and enacting them can be a 
good space for generating the discussion 
to develop language skill. Drama evokes 
higher order thinking, feeling, problem 
solving, language development and its usage 

where students 
can articulate their 
knowledge, ideology 
and understanding 
both in oral and 
written forms 
(Booth, 1987).  As 
writing process of  
drama involves the 
personal feelings 
of  the learners, it 
‘transacts’ (Linda 
Hoyt) different 
meaning to the 
different participants 

to translate their knowledge into motion 
and verbal interpretation. Referring to 
Kardesh and Wrights, Podlozny pointed 
out that there is a strong and positive 

relationship between drama skills and 
communication skills especially, the 
language outcomes as well as creativity and 
self  concept.

The research proposed to explore 
the effect of  drama to strengthen co 
generative dialogues, cultural awareness 
and bridge people by incorporating drama 
in the class. In addition, it tries to eulogize 
how the adult learners perceives better 
understanding of  the languages when 
the process entails production streams 
for the conceptualization of  the language 
usage challenging the  learning difficulties.  
Learners are here expected to be able to 
cogenerate dialogues, interact, establish 
collaborative learning, communicate and 
stimulate thinking which will open new 
vistas, intellectual curiosity, responsibility 
and bondage.

 The  learners are Area Managers working 
in remote places of  BRAC Programs.  
After the completion of  this course 
(Development Professional Course) the 
managers will be posted in different foreign 
countries to oversee BRAC Programs.

The  research aimed  to help promote 
English to adult learners so that they can 
deal with English language in their day to 
day life and become productive members 

Drama a Tool for Learning  and 
Teaching Language through 
Cogenerative Dialogues
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in their families, classes, workplaces, 
communities.

The study aimed to

1. Find opportunities to harmonize the 
classroom environment through 
co generative dialogues

2. Diagnosis different types of  bondage, 
social awareness that is created in 
learners through drama.

3. Balance conceptualization language 
with co generative dialogues and 
drama during language process and 
production stage

According to Richards and Rogers , 
“People learn a second language most 
successfully when the information they 
are acquiring is perceived as interesting, 
useful and leading to a desired goal” (2009).
Hence, it is assumed that  drama context 
for listening and meaningful language 
production  helps learner to use their 
resources and enhance linguistic abilities. 
In this research, it rounds up with the 
available opportunities and initiatives 
where teachers initiated the activities in the 
class asking the adult participants to write 
their own drama from their social context 
and to enact them. Thus, the participants 
were divided in different groups to 
discuss the production of  the activities. 
These discussions to produce something 
new in the class are useful as they offer 
teachers and students an opportunity 

to get involved in cogenerative dialogue.  
Cogenerative dialogue allows us to retain 
diverse perspectives, value difference, 
and promote solidarity and cohesiveness 
around shared schema and practices (Eldon 
and Levin, 1991). It enacts two or more 
people coming together for ‘sharing event 
of  experience’ (La Van, 2004) of  teachers 
and students that opens new and ‘increased 
choices’ (Roth, Tobin, & Zimmerman, 
2002) for identifying opportunities and 
enacting teaching and learning in resonance 
with the development of  language, 
communication and negotiation skill. 

It offers students and teachers a social 
space for listening to and being heard by 
others and, thus, fosters trust between 
participants, which encourages extending 
the circle of  involvement and to bridge 
gap. (Martin, 2006). Teachers’ role is very 
passive. For this reason research claims, 
ensuring active role of  the learners is 
very important for the best outcome of  
language learning.(Fereshteh and Masoud, 
2010).

This paper explores the opportunity of  
speaking and writing practice during a 
drama lesson where students are motivated 
to write the drama and later to act out by 
using cogenerative dialogues through the 
interaction between students and teachers 
for collaborative effort to bring changes 
in classroom teaching and learning. It 
investigates the evidence how the students 
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share their voices and rights to assert their 
position to reach their own goals using the 
drama as the medium of  instruction. In this 
research, cogenerative dialogue illustrates 
participants’ effort to learn languages and 
to use them in different dimensions of  daily 
life considering the race, age, gender and 
different social status.

The total dialogue starts with the writing 
stage and unarguably, the dialogue writing 
part of  the drama starts with individual 
feelings and ends up with collective 
efforts through pre-writing reflection, 
while writing reflection and at last the 
rewriting reflection. As in all these three 
sessions helps them to generate a lot 
of  discussion, in this regard, it filters the 
emotions and feelings of  the participants 
which prevent the participants from simply 
not regurgitating the dialogue, rather it 
provokes them to express differently  in 
different situati

The research helped to determine that   
drama can be incorporated through co 
generative dialogues to assist learners to 
bridge people. It created a field where 

the stakeholders collectively shared their 
classroom experience with the intention of  
improving the learning of  the students.

Drama classes helped students to create 
confidence, which gave fluency and helped 
learners to reach potentiality. It projected 
real life.

English language immersion helped students 
to create language awareness of  their 
surroundings. They use tools to generate 
unrehearsed language from the rehearsed 
language.

Communication involved ideas, emotions, 
feelings, appropriateness and adaptability. 
It gives wider sense to learner centered 
activities. It gave content for the listeners 
and meaningful language resources. 
Speaking, reading, writing, and listening 
skills were improved.

Using drama techniques in learning language 
helped learners come out of  the monotony 
of  the conventional class.

The social issues were reflected very 
prominently through their drama scripts. 



BRA Journal for
Classroom Teaching 23

Speaking and thinking were closely linked.  
In the verbal interaction, speakers related 
not only to what was being said but also 
the activity of  saying as well. Students 
created social awareness through the co 
generative dialogues.

The students initially speak in order to act 
rather than act to speak in order to speak 
(Donato 1988).

Thus, we see through co generative 
dialogues the students created harmonious 
atmosphere and prepared a script for 
a drama. Here in the drama they have 
projected social awareness and bridged 
bondage among themselves.  Drama 
creates characters, plots, gives pragmatic 
intent too.

Drama helps creativity.  When it is induced 
it gives content for listening and meaningful 
language production. It helps students to 
use their resources and enhances linguistic 
abilities. 

Analysis of  language interaction in drama 
through co generative dialogues focuses on 
negotiations of  language. The transcription 
of  the drama dialogues and conversation 

were followed, recorded, explored and 
analyzed. We see that a shared social 
reality was build between the participants.

Moreover, by incorporating drama through 
co-generative dialogues the learners 
thinking and speaking are closely linked and 
all seen as co-constituting the total activity 
of  the learners. Speakers are engaged in 
‘meta talk’.  Meta talk means the talk by 
the participants about the task which they 
are doing (composing drama). Meta talk 
helps to promote verbal interaction and in 
a Meta cognition.  

Thus, we see that co generative dialogues 
helped the participants to create a script 
for drama. It created a friendly and 
harmonious environment which enabled 
the learners to focus on the social aspects. 
I believe that considering the needs of  
the learners are important to choose 
appropriate materials. The interaction 
and communication to environment plays 
a vital role. Hence, incorporating drama 
through co-generative dialogues breaks the 
monotony of  a conventional class. It fulfills 
socio-effective requirement as it conveys 
a positive message through performance. 
Hence, drama can be used as a tool for 
learning language through cogenerative 
dialogues.
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Introduction
No doubt, that English has been the most 
powerful as well as important language in 
this world in particular for communication. 
For the non-native speaker learning The 
English language properly becomes a crucial 
factor in access to the standard knowledge 
and living. Like other countries, English as 
a major discipline has been embraced in 
the formal education system in Bangladesh 
long time ago. Even, though our average 
competency in English after a prolonged 
formal education of  twelve-fourteen years 
is not up to the global competition.

We structured to evaluate the reading 
and writing skill in our assessment system. 
Very few primary schools arranged to 
practise listening and speaking skill. But, it 
is almost no where to teach an intelligible 
pronunciation and there is no necessity 
feeling towards it.

When a person wants to learn a language 
accurately, he/she need to attain four-
language skills-listening, speaking, reading 
and writing. When it is to consider 
listening and speaking, non-native speaker 
must know the intelligible pronunciation 
to communicate so that the listener 

understands what he/she says or he/she 
decodes, what the other speaker says. But 
it was explored in Underhill (2010) that, 
pronunciation teaching is being neglected 
and even though the development of  
interesting teaching materials also. He 
suggested that teachers should do their 
best to integrate its practice in most 
lessons. He said,

“……while mush has changed in the last 
few decades in how we teach grammar, 
vocabulary, collocation, context and meaning 
I suggest that pronunciation is still rooted 
in an essentially behaviorist paradigm of  
listen, identify, discriminate and repeat. This 
is not wrong, simply insufficient, and so for 
most students’ and probably most teachers’ 
pronunciation remains a mysterious zone 
where the rules are not clear and it is difficult 
to make progress or even to know if  you have. 
Teachers do their best to integrate to the main 
diet of  most lessons, often related in lessons 
and course books.”

Sometimes, we hear an utterance from 
our students speaking to a native speaker 
or a non-native speaker, “I know English, 
but why nobody understands clearly?” This 
kind of  situation arises when we do not the 
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correct pronunciation; at least intelligible 
pronunciation. Teacher and students in 
our country are entirely ignorant about 
pronunciation.

It is discussed in Gilakjani (2011) that, 
English has number of  sub-skills, of  which 
pronunciation is by far the most important. 
With good pronunciation, a speaker is 
intelligible despite other errors; with poor 
pronunciation, understanding a speaker 
will be very difficult, despite accuracy in 
other areas. Learners felt difficulties in 
finding employment; and the most cases it 
is happening for learners’ pronunciation, 
not vocabulary or grammar. In spite of  this 
situation, teaching pronunciation is being 
neglected by the teachers in the field of  
English Language Teaching.

Teaching Pronunciation should be started 
from the primary level because they have 
the place of  articulation more unused 
and at this age circle (05 years-12 years) 
learners can get used to pronounce it 
easily. Fraser (2001) stated,

⦁ “In classroom teaching, the group of  
learners is usually at roughly the same 
level (whereas more advanced learners 
can be very variable in the degree to 
which they have mastered pronunciation),

⦁ there is less ‘unlearning’ for them to do, 
both in terms of  the way they pronounce 

English, and in terms of  negative 
expectations about their inability to learn 
pronunciation,

⦁ beginners are generally expecting, and 
expected, to have specific times devoted 
to pronunciation, which means that time 
can be scheduled for more intensive work 
to be done with them.”

Challenges in Pronouncing 
English Vowel and Consonant 
of  Bangladeshi Students 
It is proved that non-native speaker cannot 
speak English like the natives. But a speaker 
must focus some points to pronounce 
more correctly, which are noted in Gilakjani 
(2011), Intelligibility (the speaker produces 
sound patterns that are recognizable as 
English), Comprehensibility (the listener is 
able to understand the meaning of  what is 
said), and Interpretability (the listener is able 
to understand the purpose of  what is said). 

At this early stage, it is easier to teach the 
pronunciation in the classroom. Bangladeshi 
learners (BL) encounter problems in 
pronouncing in English due to lack some 
phoneme in the Bengali phoneme list 
comparing to English phoneme list and due 
to some geographical-historical barriers. 
Now we will eye on the mistakes BL make 
usually in pronouncing English. 
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BL cannot make the distinction between 
long and short vowels. BL pronounce short 
/i/, /u/, /a/ English phoneme /i:/ ‘eat’, 
/u:/ ’food’, /a:/ ‘calm’.

BL make some phoneme correctly like /I/ 
‘kit’, /e/ ‘bed’, / æ / ‘cat’, /ʌ/ ‘cup’, /ɒ/ 
‘pot’, /ʊ/ ‘put’.

BL pronounce /ə/ ‘ago’, /ʌ / ‘cup’, /ɜ‥/ 
‘girl’, /ɑ‥/ ‘calm’ with one phoneme from 
Bangla /a/.

BL utter /r/ ‘run’ more distinctively than 
probably any English speaking community in 
the world.

BL use English labiodental fricative sound 
/f/ ‘fight’ and /v/ ‘vote’ like /phait / and /
vhəʊt /. It means they have only the bilabial 
fricative /f/ and /v/.

Bangla phoneme do not have alveolar /z/ 
‘zoo’, post alveolar fricative /ʒ/ ‘measure’. 
They utter post alveolar affricate sound 
/ʤ/ ‘gym’for all three phoneme (/ʒ/, /ʤ/, 
/z/).

According to Jenkins (2002) non-native 
speakers need not to and it is impossible to 
pronounce like the native speaker rather 
we should try to learn the pronunciation 
that is mutually understandable to native 
and non-native speakers. She pointed 
some phoneme that a non-native speaker 
must learn and some phonemes are not as 
important as others are. She said,

“All consonants are important except for 
/q/ as in thin.

The contrast between long and short 
vowels is important.”

Ways of  Recovering the 
Challenges
To recover the problem in pronouncing 
English, the first and foremost duty 
is to include the pronunciation in the 
formal assessment system. Otherwise, 

it could need a long period to get rid of  
this problem. There are some ways to 
recover the pronunciation problem in the 
classroom, given below.

1. According to the Underhill (2010), 
a chart of  English phoneme can be 
used to teach pronunciation in the 
classroom. He said, a basic way to use 
of  the chart with students, and it goes 
like this:

⦁ “point at a sound on the chart (but 
don’t say anything)

⦁ The students say that sound more 
or less (but not necessarily 
‘correctly’)

⦁ then say “let’s listen to some 
differences” and invite a few 
students individually to say their 
version, while the others listen not 
just for what is ‘correct’ but to 
sensitise to the small differences 
between the several students, 
and then let the class adjust their 
own sounds in the light of  what 
they heard. If  one of  them is close 
enough, then invite the others 
to say it like that. (and if  anyone 
offers a quite different English 
sound, then simply point that new 
sound on the chart so the mistake 
is used for other learning).

⦁ Once a ‘good enough’ sound is 
circulating, develop its quality 
a little more using a variety of  
possible resources e.g. a word 
they know containing that sound, 
the CD dialogue containing that 
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word or sound, a mime to help 
them to find the muscle posture 
for the sound, the use of  other 
sounds that contain clues, other 
correction techniques, and so on.”

2. A nice technique to teach 
pronunciation is pronunciation using 
prosody. Prosody is the easy way to 
integrate rhythm and melody and 
help to correct pronunciation. Gilbert 
(2008) said about this, 

“Communication in spoken English is 
organized by “musical signals.” There are 
two aspects to these signals – rhythm 
and melody – and the combination of  
these two aspects may be called prosody. 
The reason is that for the purposes of  
teaching pronunciation, the teacher 
needs to understand that both these 
aspects of  spoken English work together 
and are vitally linked.”

3. Drilling is very important in the 
classroom teaching. Drilling can happen 
in many ways such as individually, 
in-group or pair. Teacher will sound 
a phoneme together with a word. 
Students will chant according to the 
teacher.

4. Showing conversation through a video 
and audio player can be very handy 

for teaching pronunciation in the 
classroom.

5. Practicing difficult and close phoneme 
in a pair or in a group like ‘food’ 
and ‘put’, ‘zoo’ and ‘measure’ etc. is 
effective for the learners.

6. Attitudes and motivation towards 
intelligible pronunciation is also an 
inevitable part in teaching-learning. 
Both the party teachers and students 
need to be motivated and to be kept 
affirmative attitude for intelligible 
pronunciation.

Conclusion
Language is for communication at the 
end of  the day. When we consider 
communication, mutually intelligible 
pronunciation is mandatory. It is said that 
correct pronunciation launches naturally 
with the language. But like other skills, one 
has to learn how to pronounce correctly. 
It follows a methodology and training. It is 
the time to include pronunciation with the 
other four language skills. Pronunciation 
should get the equivalent substantial 
status in the language learning along with 
grammar, syntax, vocabulary. Appropriate 
bodies must pay attention to this situation 
and should take necessary steps like 
teacher training.
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Diagnostic Teaching 
Techniques
Diagnostic teaching techniques enable 
teachers to identify individuals’ strengths 
and weaknesses. Teachers use the 
information they get from diagnostic 
teaching to:

⦁ monitor student learning;

⦁ provide feedback to students on their          
progress;

⦁ receive feedback on their teaching 
effectiveness; and

⦁ adapt instruction to help students stay 

on track.

Diagnostic teaching techniques are useful 
ways to evaluate students’ knowledge 
about literacy or numeracy. The important 
thing about diagnostic teaching techniques 
is that they are part of  the instructional 
lesson plan. Teachers will be assessing 
students’ learning while instruction is taking 
place. 

It would be ideal to assess students 
individually. In fact, some skillful teachers 
with class-sizes as large as 40 students are 
able to organize a classroom management 
plan that allows them to assess students 
in small groups and individually. In some 
cases, this may not be realistic, particularly 
in the context of  very large classrooms. 

However, even in very large classes, a 
diagnostic teaching approach can still be 
used effectively. One diagnostic teaching 
technique termed “Every Pupil Response” 
is especially effective for monitoring large 
groups of  students. 

There are different kinds of  diagnostic 
teaching techniques to use.  A very 
effective diagnostic teaching teachnioque is 
given below: 

Every Pupil Response
Every Pupil Response is one of  the 
diagnostic teaching techniques to engage 
all students of  a clasroom in a particular 
lesson. It is an assessment tool to learn 
students strengths, weakness and prior 
knowledge on reading, speaking and critical 
thinking.  Teacher use `Yes’ and `No’ cards 
and distribute among the students to 
apply this technique. Teacher write some 
statements relevant to his/her lessons and 
show the cards to the students to read. 
Students read the statements and response 
by showing Yes or No cards. Then the 
teacher ask students to explain why they 
show Yes or No cards. In this way teacher 
can identify strong or weak students. After 
that teacher will demonstarte the lesson 
and engage students to read. After redaing 
practice the teacher will evaluate the 
students using Yes or No cards.

Quick Teaching Tips!
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